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A STUDY ON METACOGNITIVE AWARENESS IN ENGLISH LISTENING
OF ADVANCED PROGRAM STUDENTS AT UNIVERSITY OF
TECHNOLOGY- THAI NGUYEN UNIVERSITY

SUMMARY

Hoang Thi Tham'
University of Technology - TNU

This paper reports on the findings of an investigation into metacognitive awareness in listening
held by the students from two classes of the Advanced program {AP) at University of Technology
- Thar Nguyen University. The results ndicate that the students” metacognitive awareness of
“planning and evaluation, directed attention, person knowledge” and “problem solving™ strategies
are relatively positive, while ther metacognitive awareness of “mental translation” is negative.
Specifically, a number of listening strategics are ot apphed appropriately. Surprisingly, it was
found that there have been almost no statistically significant differences between the students’
meiacognitive awareness of the twa classes. To enhance students’ histening, some suggestions
have been reporied such as raising students’ metacognitive awareness and teaching them how to

use metacognitive strategies effectively in listening.
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INTRODUCTION

It is indisputable that listening has a crucial
importance in language learning. According
to [4], listentng is the most important skill for
language learning because it can be mostly
used in normal daily life [4]. According to (2],
lisiening plays an important tole in
commumication, of the total tume spent on
communicating, listening takes up 40-50%;
speaking, 25-30%; reading, 11-16%; and
writing, about 9%. However, listening has not
been paid much attentron. Listening skills are
“least researched of all four I skills”

through planning, monitoring, and evaluating
the learning activity. Cognitive strategies
manipulate the material to be learned or apply
a specific technique to the learning fask.
Metacognitive listening strategies
Metacognition

Metacognition is defined as the learners”
“knowledge about learning” [91.
Metacognitive knowledge has been classified
by Flavell and Wellman (1977) into three
categories as pecson, task and strategic
knowledge [9].

[8). It is undeniable that listening has still
been one of the most difficult skills for both
learning and teaching.

Language learning strategies

Goh [4] said that it 1s very important to teach
listening strategies to students. O’Malley and
Chamet [6] claimed two main types of
strategies: metacognitive and  cognitive
strategies. Social strategies are mentioned as
the one less often used by language learners.
Metacognitive strategies involve knowing
about learning and controlling learning
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Me ghitive listening strategies
Metacognitive strategies are general skills
through which learners manage, direct, regulate,
and pguide theit learning, ie. planning,
monitering and evaluating [9]. According to [5]
meta-cognitive  strategies involve knowing
about learning and controlling learning through
planning, momtormg and evaluating the
learning activity.

Metacogtive awareness

Vandergrift defines metacognitive awareness
of listening as learners’ cognitive appraisal or
the metacogmtive knowledge of their
perceptions  about  themselves,  thew
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ling of 1 i d ds, their
cognitive goals, and their approach to the task
and their strategies [7]. In addition,
Vandergrift states that learners with high
degrees of metacognitive awareness are able
ta handle and store new information better,
and to find the best ways to practice and
reinforce what they have learned. Thus it 15
imperative for teachers to teach students how
to listen and it is essential to develop
students’  metacognitive  awareness  of
listening strategies.

under

So far, there have not been studies on
metacognitive awareness at Thai ' Nguyen
Universsty of Technology. This paper, thus,
identifying AP students’
awareness of  listening
strategies. Hopefully, the findings of the study
will help the teachers in developing students’
metacognitive knowledge to enhance their
listening  comprehension. The research
question was formulated as follows:

focuses on
metacognitive

- To what extent are the students aware of
etacognitive listening strategies?

STUDY

Participants e

The participants were 36 ﬁrst;yea; 5AP students
from two classes, 19 i one ¢lassand 17 m the
other. These two classes were instructed by the
researcher. They had finished pre-intermediate
course 5o their level of English was assumed at
pre-intermediate level. e

Instrument(s)

In this study, the researcher conducted
Metacognitive ~  Awareness Listening
Questionnaire  (MALQ)  developed and

validated by Vandergrift ot al. [7]. The
questionnaire contans 21 items and each item
is rated on a five-point Likert scale rating from
| (strongly disagree) to 5 (strongly agree}, the
the MALQ was translated into Vietnamese to
avoid possible misunderstanding.
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Data collection and analysis
The g

ire was ed with all

" the 36 students and it was returned within ane

day. The data were analyzed through the
descriptive statistical procedures of SPSS
Version 20.

RESULTS

The findings gathered from the questionnaire
are presented and discussed in five categories:
planping and evaluation, problem-solving,
mental translation, person knowledge, and

* directed attention.

Table 1. Planring and evaluation strategies

Group 1 Group 2
" ltem (N=19} (N=17) F
" ' Mean SD_ Mean SD
1. 353 72 3.65 606  .608
10. 2.58 951 2838 1166 398
14, 300 1054 282 1185 639
20. 321 976 306 1298 692
21, 342 1017 341 939 978

As can be seen from Table 1, most of the
students agree that they have a plan in mind
before they start to listen (ftems 1 and 21:
M=3.53 and 342, SD = .772 and 1.017,
respectively). However, the majority of the
studenis from both groups do not recall
similar texts (Item [0: M=2.58 and 2.88,
SD=961 and 1.166). More surprisingly, only
a minority agree they evaluate how they listen
(ltern 14: M=3.00 and 2.82). Also, in both
groups, the students partly agree they assess
their Jevel of comprehension (M=3.21 and
3.06, SD=976 and 1.298). There 15 no
significant difference between the opinions of
the students in both groups. (p> 03).
Table 2. Directed attention strategies

Group 1 Group 2
Ttem (N=19) (N=17) ?
Mean SD Mean SD

2. 3.53 841 3.88 993 252
6. 332 1108 312 Lili .59
12. 3.63 831 4.00 866 .202
16, 242 902 241 1121 978
It is reported from Table 2 thai the majority of
the students in both groups give more




Hoang Thi Thim

Tap chi KHOA HOC & CONG NGHE

167(07). 61 - 65

conceniration on the-text when they have
difficulty in understanding (M=3.53 and 3.88)
Moereover, it is noticed that they try to mamntain
concentration  during  listening. ‘process
(M=3.32 and 3.12, and M=3.63 and 4.00).
However, a minority of the students are
reported to give up when they have troubles
with listening comprehension. There 15 no
significant difference between two groups.

Table 3, Person knowledge and self awareness

Group 1 Graup 2
Ttem (N=19) (N=17) P
Mean SD Mean sD
3. 300 1054 359 939 088
8. 305 1079 382 L.015 .035
is. 316 1.167 282 1131 .3%0

It is recognized from Table 3 that the students
generally believe listening in English is the
most challenging skill in comparison with the
others (M=3.00 and 3.59). Noficeably, the
stadents from pgroup 2 reveal higher
agreement than those from group 1 (M=3.82,
SD=1.015 vs M=3.05, SD=1.079). This leads
to a significant difference  (p<.05).
Additionally, the majority of the students
reported that they experience anxiety when
they Dsten to English (M=2.92, SD=.937).
However, the difference is not significant
(p>.05).
Table 4. Mental translation

Group 1 Group 2
Ttem (N=19) (N=17) P
Mean SD  Mean SD

4, 3.42 838 359 1064 602
1. 353 841 382 1074 359

8. 3.1 875 329 1047 559

Regarding mental franslation, it is reported
from Table 4 that most of the students
translate key words in their head when they
listen (M=3.53 and 3 82, SD=841 and 1.074).
Surprisingly, a minority of the students agree
that they translate word by word (M=3.29 and
3.11). The difference between the groups is
not significant.

It is noticed from Table 5 that the students
reported using problem-solving strategies in

iistening. The highest means belong to item 9
(M=3.68 and 3.53, SD=.820 and .874), which
report that the students in both groups
understand the text with the help of their own
experience and knowledge.

Table 5. Problem-solving strategies

Group 1 Group 2
Ttem (N=19) N=17) P
Mean  SD  Mean SD

5. 337 1165 318 1425 660
7. 332 885 318 1.074 673
9. 3.68 820 353 874 587
13, 347 1073 318 1074 413
17, 337 1065 324 1091 .714
19. 358 961 3.53 874 813

Moreover, the other means ranging from 3.18
to 358 (iterns 13, 17 and 19) show that the
students can adjust their intepretation if they
know that it is incorrect or they guess
meaning of the word based on the general
1dea of the texi or the information they have
heard from the listening. The studeats also
use the words they understand to guess the
meaning of the words they don’t understand
and compare what they understand with what
they know about the topic. However, these
are applied at quite low means (M= 3.37 and
3.18, and M=3.32 and 3.18).

DISCUSSIONS AND IMPLICATIONS
Planning and evaluation strategies

It is noticeable that before listemng most of
the students have a plan m mind but a
minority of the students do not. In addition,
remembering similar texts before listening is
not chosen by the majority of the students
from both groups. Unexpectedly, not many
students assess how they listen. Moreover, the
agreement degree of the students from group
2 on the assessment of the way they listen and
their level of comprehension is lower than
that frqm group 1.

Directed attention strategies

The majority of the students in both groups
reported to give more concentration on the
text  when they ‘Thave diffieulty i
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understanding. Generally, the students try to
keep concentrating during listening process,
However, a minority of the students give up
when they have troubles with Ulstening
comprehension.

Person knowledge and self awareness

Most of the students consider listening the
most challenging skill, which means that they
have difficulty in learning listening,
especially the students from group 2.
Furthermore, the students from both groups
experience anxiety, and the level of anxiety
the studcnts from group 2 undergo is higher.
Mental translation

The majority of the students reported to
translate  keywords in their head while
fistening. Noticeably, a minority of students
do translate word by word. This should be
taken into consideration by the teacher, as
Chamot and El-Dinary [3] state that the lsss
proficient learners tend to make inappropriate
strategy choices.

Problem-solving strategies

As reported above, the majority of the
smdents apply some of the problem-solving
strategies in listening comprehension. They
use their own experience and knowledge to
support in understanding the text. Besides, it
is shown that the majority of students change
their interpretation when necessary or use the
information or general idea of the text to
guess meamng of the word. Surprisingly, only
a small number of the students use the words
they understand to guess the meaning of the
words they don’t understand. It 1s indicated
that the students use problem-solving
strategies at unsatisfactory degrees,

Teachers are recommended to encourage the
students to use various strategies and give
them mere instructions in using strategies
appropriately. Besides, the students revealed
that thcy have difficulty in listening. The
areas causing problems to the students in
listening  might be materials, cultural
differences, accent, unfamiliar vocabulary,
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length, and speed of listening, ete. It is
itnportant  for leachers to be aware of
students’ difficulties in listening and try to
sotve those problems.

Furthermore, it is necessary for teachers to
understand students’ anxiety, help them to
reduce it by various: methods, for example,
using or designing Dbstening materials and
tasks that are suitable for them in terms of
level of difficulty and that can motivate them
in learning,

More significantly, teachers need to develop
students’ metacognitive awarencss, teaching
and training them in metacognitive strategies
as metacognition is the essential skill that
teachers should develop both in themseives
and their students [1}. Thus, fucther rescarch
on raising students’” metacognitive awareness
and teaching them how to use metacognitive
strategies is recommended.

CONCLUSION

In the paper, the students’ metacognitive
awareness has been ideatified. It is reported
that the majority of the swdemts hold
relatively positive metacognitive awareness of
“planning and evaluation, directed attention,
person knowledge” and “problem solving”
strategies. However, metacognitive awareness
of “mental translation” has been found
negative, In addition, it has been shown that a
pumber of the students cxperience listening
anxiety. Also, many students reported to have
difficulty in listening. To improve students’
listening comprehension some suggestions
bave been reported.
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NGHIEN CUU VE SIEU NHAN THUC TRONG NGHE TIENG ANH
CUA SINH VIEN CHUGNG TRINH TIEN TIEN TAI TRUGNG BAI HQC
KY THUAT CONG NGHIEP - PAI HQC THAI NGUYEN

Hoang Thj Thim®

Trirdng Bai hioc K§ thudt Cong nghiép — BH Thét Neuyén

Bai bdo trinh bay ké! qué khao sét vé siéu nhidn thic trong nghe tidng Anh cia sinh vién hai 16p
Chuang trinth tién tién tai Trudng Dai hoc K¥ thuét Cong nghiép - PH Thai Nguyén. Két qud cho
thay siéu nhin thitc x:ua sinh vién vé céc chlén thuat “lap ké hoach va danh gid, hudng s | chd ¥,

hidu biée vé con nguai®

va “gial quyét vin d&” kh tich cue, tmng ki siéu nhén thirc v& chién

thudt “dich khi nghe* lai &uéu lac quan. Cu thé han, mét sé chién lwoc nghe khéng duoc 4p dung
phit hop. Péang ngac nhién Id hdu nhu khong c6 su khde bit ¢ ¥ nghia théng ké gita sidu nhin
thize cha sinh vién hai 16p. Dé cii thién k¥ ning nghe tidng Aah caa sinh vién, mt sé go ¥ da
duge dua ra nhu néng cao sida nhin thic cla sinh vién va day o cich sit dung cac chién luge sigu
nhan thite mét cich hidu qui trong viée nghe tiéng Anh.

Tir Khéa: nghe, siéu nhin thic, nghe éu, chién thuét nghe, chién thudt siéu nhén thire
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