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IMPROVING ACADEMIC WRITING PERFORMANCE
FOR ENGLISH MAJORS THROUGH INTENSIVE READING

SUMMARY

Tran Thi Yen', Khong Thi Thanh Huyen
TNU - University of Education

At tertiary level, academic writing has always been more crucial for English majors. Therefore,
students need appropriate guidance to develop their writing ability. Indeed, making connections
between intensive reading and academic writing is an effective way to enhance language
proficiency since reading is input and writing is output. In addition, combining intensive reading-
academic writing provides students with opportunities to think logically, organize their thoughts
and share their knowledge. As can be seen from the results of some academic writing tests at Thai
Nguyen University of Education, a large number of teachers complain about English majors’
incapability to organize their ideas logically, their lack of appropriate information to cover topics,
their limited vocabulary, their structure and spelling mistakes, and their writing patterns.
Furthermore, English majors of TUE also complain about being unable to write professionally -
the students cannot express cogently in English while doing any academic writing. As a result, the
ultimate objective of the study is to investigate the impacts of intensive reading on the students’
writing performance. The focus of the investigation is on the influence of the amount of language
input provided for students on their academic writing performance. Moreover, this study has an
intention to figure out how to exploit intensive reading effectively with a view to enhancing
students’ academic writing performance.
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INTRODUCTION

In intensive reading, students read texts which
are more complicated with regard to content
and language than those utilized for extensive
reading. According to Macalister (2011) [1],
instructors should concentrate on reading
skills such as guessing the meaning of words
or phrases and figuring out the main idea.
This helps students to understand the meaning
of the whole text. In sum, Macalister (2011)
[1] assumes that there are four learning
objectives of intensive reading. They are: (i)
concentrating on new language like
vocabulary and grammar; (ii) concentrating
on ideas such as topics and themes; (iii)
improving new sub-skills such as making
inferences and finding out main ideas; (iv)
and taking notice of text features such as
genre structure, cohesion and coherence.

In previous centuries, reading was the
primary concentration rather than writing. For
instance, in the eighteenth and the nineteenth
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centuries, Tribble (1996) [2] claimed that
most of people read the text in which they can
be supplied instructions and can be educated
into a special ideology. However, writing is
attributed to give instructions and form
viewpoints about the society. In general, over
the past years, both reading and writing skills
were considered as isolated skills since
reading was passive and writing was active.
On the other hand, these two skills are
somehow interconnected and may be closely
promoted. According to Johnson (2008) [3],
the relationship between these two language
skills is that reading facilitates learners to
write professionally. This is because learners
are supplied with rules of grammar and
vocabulary while reading, so they improve
the language structure, grammar and enrich
their vocabulary. To put it simply, reading in
the classroom is regarded as suitable input for
attainment of writing skill. Eisterhold (1990)
[4] claims that reading the text is considered
as a main model for which writing skill can
be learned or made inference.
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Stotsky (1983) [5] believes that there is a
close correlation between reading and writing.
He points out the following ideas:

e There is a connection between reading
attainment and writing performance. In fact,
better writers tend to become better readers.

e There is a connection between writing
performance and reading experience. Actually,
better writers read more than poor writers.

e There is a connection between reading
competency and measure of syntactic
complication in writing. Indeed, better readers
produce more syntactically nature writing
than poor readers.

AIMS OF THE RESEARCH

This research aims to develop students’
academic  writing performance through
intensive reading. The focus of the
investigation is on the influence of the amount
of language input provided for students on
their  academic  writing  performance.
Furthermore, this study has an intention to
figure out how to exploit intensive reading
effectively with a view to enhance students’
academic writing performance.

METHODOLOGY

The research has been conducted based on
mixed methods because it combines
experimental method, qualitative method
(observation checklists) and quantitative
method (questionnaires and T-tests).

The participants of this study are 20 second-
year [English majors at Thai Nguyen
University of Education, who were selected at
random, and then based on the pre-test, put
into 2 groups: experimental group and control
group on a condition that the both groups’
level of English proficiency is balance.
Another group of participants are 5 English
teachers of writing chosen purposively to
complete the questionnaire.

Regarding the procedure for collecting data,
firstly, all the 20 selected students were
required to do a pre-test in the format of
IELTS Writing Task 2 with the aim to inform
the researcher about the problems in learners’
academic writing and their strengths in
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academic writing to design lesson plans
appropriately and to put students into the
experimental group and the control group.

Pre-questionnaires were delivered to both
teachers and students to investigate their
experience, difficulties, methods, techniques,
opinions related to academic writing; all of this
information helps the researcher design
effective lesson plans for the experimental class.

Then, the researcher carried out experimental
teaching with 2 groups: experimental group
(studying with intensive reading) and control
group (studying without intensive reading).
Five lessons associated with different topics
were delivered to the two groups. During the
lessons, classroom observation was conducted
by the teacher for more authentic information.
The observation checklist was utilized to
observe the learning processes and to take a
record of the classroom activities during the
implementation of the actions. It consisted of
the way the teacher conducted their lesson,
how students’ attitude was in the class, what
interaction students were during the lessons
and what atmosphere there was in the class.

After each lesson, the researcher collected
and evaluated students’ writing paper as a
post-test in order to figure out how much their
progress is and find out the differences
between the two group’ results.

Finally, a post-questionnaire was delivered to
the experimental group to collect data regarding
learners’ experience of academic writing, their
attitude to academic writing through using
intensive reading and their suggestions to
improve the effectiveness of using intensive
reading in writing performance.

All of the data collected were coded, analyzed
and compared between the experimental
group and the control group.

FINDINGS AND DISCUSSIONS

Students’ pre-test scores in the experimental
and control group

Table 1 indicates the accurate band score by
an average student in the writing pre-test of
both groups. It can be seen that the average
band score of the experimental and traditional
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group is 5.65 and 5.6 respectively. In other
words, both groups’ level of writing
proficiency is almost similar.

Table 1. The average band score in the pre-test of
the experimental and control group

The The
experimental control
group group

Total pqmber 10 10
of participants
Total number
of band scores 363 >6
The average 5.65 5.6

band score

Students’ post-test scores in the experimental
and control group

Table 2. The average band score in the post-test
of the experimental and control group

a big difference between pre-test scores and
post-test scores of the participants in the
experimental group while there is an
insignificant gap between pre-test scores and
post-test scores of the 10 students in the
control group. This demonstrates that
although the experiment was implemented in
only three weeks, the participants’ academic
writing competence is improved when
learning intensive reading. In the traditional
classroom group, the improvement in writing
performance is unremarkable.

Table 3. The learning outcome of each participant
in the experimental group

Experimental Control
group group
Post-test 1 6.20 5.75
Post-test 2 6.55 5.85
Post-test 3 6.60 5.90
Post-test 4 6.70 5.85
Post-test 5 6.85 5.80
The average 6.58 5.83

band score

Table 2 shows the accurate band score by an
average student of both groups. For a deeper
analysis, the researcher calculates the accurate
band score by an average student by dividing
the total number of band scores by 6- the
number of writing papers. Generally, the
average band score of the experimental group
in the post-test is 6.58. However, the average
band score of the traditional group is only
5.83 although both groups’ level of
proficiency before the experiment is quite
similar. To put it another way, the average
band score in the control group is lower than
that of experimental group. This proves that
intensive reading has a positive effect on
learners’ writing performance.

The learning outcome of each participant
in the experimental and control groups

It is visible in table 3 and 4 that all of the
students made a gradual improvement in
academic writing. It is noticeable that there is
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Students’ preference of using intensive
reading in academic writing

Data from the post-questionnaire

In the post-questionnaire, the researchers
asked students in the experimental group
about their attitude towards using intensive
reading before writing an academic essay. All
of the participants stated that they find it easy
to do any academic writing through intensive
reading. They can get ideas, vocabulary and
structures from the reading text to apply in
their writing papers. Besides, 100% of the
participants claimed that they appreciate this
method and they are totally excited about it
because intensive reading helps students
enhance writing competency.

Most of the students in the experimental
group (80%) also hoped that their teacher
would utilize intensive reading to teach them
academic writing at school regularly.

Data from the classroom observation checklist

Based on the researcher’ observation recorded
in the checklist, students of the experimental
class had positive reactions in the class:
listening to the instructions, understanding
directions, working independently and
understanding the concepts represented.
Similar to the experimental group, students in
the traditional group also had a positive
attitude. For example, they listened to the
teacher, understood directions, worked
independently and understood the concepts
given. Nevertheless, they were usually
distracted and sometime talked in class. In
terms of interaction during the lessons,
students in the experimental were cooperative
with teachers as they followed the teacher’s
mstructions. Furthermore, students were more
excited to join in group work and discussed
the topic of the lesson. As a result, they
interacted well with each other in the process
of discussion. On the contrary, several
students in the traditional class usually
avoided working in pairs or in groups.
Moreover, they were sometimes not excited
to answer the teacher’s questions. With regard

180

to the atmosphere in the class, students were
happy and interested in the lesson. This is the
reason why students in the experimental
group were enthusiastic to participate in pair-
work or group-work as well as raised their
hands to answer the teacher’s questions.
Unlike the experimental group, some students
in the traditional group looked bored with
yawns in all of the 5 lessons, but a few of
them were still excited because they have
already learnt the subject matter in the same
way before.

In conclusion, by analyzing the questionnaire
responses gathered and the researchers’
observation recorded in the checklist, the
researchers realize that the new method
stimulates students’ interest and desire to
learn academic writing.

Advantages of intensive reading in
academic writing identified by teachers
and students

Table 5. Advantages of using intensive reading in
academic writing

Teacher Student
% %

It will be easier for learners 100%  100%

to get ideas

It helps students focus on 60% 80%

grammatical  form  and

understand literal meaning,

implication, rhetorical and

the like

It will be easier for learners 100% 100%

to extend knowledge of

vocabulary and idioms

Learners will learn how to  80% 60%

express in the text

Learners will be motivated 60% 60%

in academic writing

Advantage

Based on the perspectives of both teachers
and students, the primary advantages of using
intensive reading in academic writing are to
get ideas and enrich vocabulary and idioms
for learners. As a result, teachers should apply
intensive reading in teaching students
academic writing at school so that learners
can improve their writing performance.
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Teachers’ and students’ suggestions for
enhancing the effectiveness of using
intensive reading in academic writing

Table 6. Suggestions for enhancing the effectiveness
of intensive reading in academic writing

Suggestion Teacher Student
% %
Teachers should plan 100% 80%

lessons by choosing which
abilities, core content and
knowledge requirements in
accordance  with  the
curriculum.

Teachers should give 60% 80%
students examples from

each genre to create a pre-

understanding among

students.

Some kinds of formative 100% 30%
assessment should be
made.

From the perspectives of both teachers and
students, the primary solution to improve the
effectiveness of using intensive reading in
academic writing is that teachers should plan
lessons by choosing which abilities, core
content and knowledge requirements in
accordance  with the curriculum. An
additional solution of this problem is that
teachers should give students examples from
each genre to create a pre-understanding
among students. While all of the teachers
claimed that some kind of formative
assessment by teachers and students should be
made, only a few students agree this solution.

RECOMMENDATIONS FOR TEACHERS
IN TEACHING ACADEMIC WRITING

The results from the questionnaires, writing
tests and observation checklists manifest
significant benefits of using intensive reading;

however, some shortcomings were also noticed.

Below are some recommendations for teachers
to improve the quality of using intensive
reading to teach academic writing in class.

Teachers should provide students with
informative and motivating reading texts

The reading text should be not only
informative but also challenging and exciting

enough to motivate students to read and make
the best use of the text in their writing.

Teachers should provide their English majors
with a full account of intensive reading

Teachers should give a full knowledge of the
reading text before asking students to practice
writing an essay on a particular topic like
ideas, vocabulary, useful expressions or
format of each type of academic writing.
Furthermore, teachers ought to make use of
the reading materials and activities which will
arouse learners’ motivation and develop their
writing skill.

Teachers should encourage students to find
the reading text themselves and share with
their peers

Besides the reading texts provided by the
teachers, students themselves can find reading
resources and share them with their
classmates. By doing so, students can
accumulate a variety of reading texts on
various topics. They may also become more
independent and active in learning.

Encourage more practice

Another important recommendation is that
students should be encouraged to practice
reading and writing more in class and at home,
individually, in pairs and in groups. In this
way, both their reading skills, vocabulary,
grammar and writing skills will be improved
on a daily basis.

CONCLUSION

Overall, it is necessary to have an overview
about the use of intensive reading to facilitate
the teaching and learning of English academic
writing.  The  results  collected by
questionnaires, T-tests and observation
checklists can be summarized as follows:

Firstly, there is a big difference between pre-
test score and post-test score of the
participants in the experimental group while
there is an insignificant gap between pre-test
score and post-test scores of the students in
the traditional group. This demonstrates that
the participants’ academic writing
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competence is improved better when learning
intensive reading compared with the
traditional group.

Secondly, teachers’  perspectives  are
consistent with students’ perspectives on

aspects of the problems such as the
difficulties, the techniques applied in
academic writing, the advantages and

disadvantages of using intensive reading in
writing, and suggestions to improve the
effectiveness of utilizing intensive reading in
academic writing.

Finally, by analyzing students’ questionnaire
responses and observing the classroom, the
researcher realizes that the new method
stimulates students’ interest and desire to
learn academic writing.

Hopefully, our study might be helpful for
students and teachers to develop academic
writing’ performance.

TOM TAT
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SU DUNG HINH THU'C PQC CHUYEN SAU PE NANG CAO KHA NANG
VIET HQC THUAT CHO SINH VIEN CHUYEN NGANH TIENG ANH

Tran Thi Yén', Khong Thi Thanh Huyén
Truong Dai hoc Su pham — DH Thai Nguyén

O bac dai hoc, viét hoc thuat rat quan trong do6i Vi sinh vién chuyén nganh tiéng Anh. Vi vay,
sinh vién can c6 sy huong dan thich hop dé phat trién kha ning viét cia minh. Qua that, viéc két
ndi giira hinh thirc doc chuyén sau va viét hoc thuat 1a mot cach hiéu qua dé nang cao muc d9 st
dung thanh thao ngdn ngir vi doc 14 dé tich liy kién thirc va viét 1a dé san sinh ra kién thtrc. Ngoai
ra, viéc két hop gitra hinh thire doc hiéu chuyén sau va viét hoc thuat cung cp cho sinh vién co hoi
tu duy 16-gic, sap xEp cac ¥ tuong va chia sé kién thirc ciia minh. Két qua khao sat y kién va danh
gid mot s6 bai kiém tra k§ ning viét tiéng Anh hoc thuat tai truong Dai hoc Su pham - DH Thai
Nguyén cho thdy nhiéu sinh vién chuyén ngir khong thé sap x€p y tuong mot cach hop 1y, thiéu
thong tin phu hop dé viét vé cac chu d¢, thiéu tir vung, cau triic va mac nhiéu 15i chinh ta, ngit
phap ciing nhu dién dat. Vi vy, muc dich cta nghién ctru 1a dé diéu tra nhimg anh huéng ctia hinh
thirc doc chuyén sau dén kha nang viét hoc thuat cua sinh vién chuyén ngir. Trong tAm cua cude
diéu tra 1a xem xét mirc d6 anh huéng ciia dau vao ngdn ngit duoc cung cip cho sinh vién thong
qua hinh thirc doc chuyén sau dé ning cao kha ning viét hoc thuat. Ngoai ra, nghién ctru con tim
hiéu cach khai thac hiéu qué hinh thirc doc chuyén siu nham nang cao kha ning viét hoc thuat cho

sinh vién chuyén nganh tiéng Anh.

Tir khéa: doc chuyén sdu; kha ndng viét hoc thudt; sinh vién chuyén ngiv; dau vio ngon ngit; ki

nang viet
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