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AN INVESTIGATION INTO THE REALITY OF TEACHING
AND LEARNING ENGLISH FOR THE FIRST YEAR STUDENTS
AT THAI NGUYEN UNIVERSITY OF AGRICULTURE AND FORESTRY

ABSTRACT

Van Thi Quynh Hoa', Nguyen Quynh Duong
Uneversity of Agriewlture and Forestry - TNU

This study attempted to ivestigate how English 1s taught and leamt for the first year students i
Thai Nguyen University of Agriculture and Forestry (TUAF) including the teachers’ professional
knowledge, the condrtions of teaching and leaming Enghsh, opportumities for students to use
English outside classroom, opportunities for teachers' professional development, and to offer some
suggestions for improving teaching and learnmg English in TUAF The subjects of this study were
200 students and 6 teachers at TUAF To achieve the ams of the study, a quanitative
questionnawre was used to collect the needed data The findings show that majonity of the teachers
have quite good theoretical professional knowledge Teaching condition 15 quite good. Some
students express their positive attitudes to English learming, but they had too little exposure to
English language outside classroom

Keywords: teaching and learnmg Enghsh, fivst year students, Thar Nguyen Unmversity of

Agniculture and Forestry.

INTRODUCTION

Tn the education sector, despite the presence
of other popular foreign languages in Vietnam
today, English is considered the most
important forergn 1 in coll and

must be helped by the teacher to acquire skills
in the four language art skills, namely:
speaking, listening, witing, and reading This
study was aimed to find out the Englsh
teaching and learning facts in TUAF. Also, it

universities (Nguyen, 2002)

Teaching and learning are the two mains
processes in any classroom practice, theories
and approaches all seem to support the ideas
of making use of technology te increase the
effectiveness of teaching (Le Thao & Le
Quynh,2012) and empowering students in
their learning process. However, we may have
all known that every teaching situation is
diffetent and cvery language learning process
1n the classroom 1s different. Moreover, there
1s always a big gap between language
teaching and learning students do not always
learn everything they are taught.

There is also a popular claim Iamong
researchers and employers about the weak
English skills of the majority university
students (Nunan,2003; Tran Ngoc Ca, 2006).
In order to study English as a foreign
laniguage and be successful at it, the students
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15 expected that this study will be referred to
as evidence to the necessity i 1mproving
those facts.

SUBJECT AND METHODCLOGY
Participants 1n this study were 200 students
and 6 teachers at TUAF. They were selected
at random to participate in this study The
activities carried out were accerding to the
course syllabus of Basic English I, IL To
achieve the aims of the study, a quantitative
questionnaire was used to collect the
needed data.

FINDINGS, RESULTS AND DISCUSSION
Students’ questionnaire

Students’ attitudes and motivation to learn English
In the questionnaire, there are three questions
designed to explore students’ motivation and
attitudes to leam English The frequencies of
participants’  reasons were  quantitatively
analyzed by counting the occurrences of their
choice. The result is presented in Table 1 below:
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‘Table 1: Students ' reasons for learming Enghish. Participants’ attitudes to English language
(N=200) learning are the aims of the next two
Reasons for learning Numiher “fo questions Many of them revealed that they
ZEnglith respondents (% found the English lessons necessary (29%)
Intorests in English 13 and interesting (18%). However, the numbe
Communicate in English 14 g 0)- > mber
Need for future carcer 20 of students who have nepative attitude
Pass the exams 8 towards leaming English raised a
A compulsory subject 3t considerable concern. Some of them revealed
Others 0

that the English lessons were boring {16%)
The result from Table 1 showed that many  apd time wasting (1.5%) In addition to tha,
students in TUAF for gifted students were many of the participants (26%) said that the
aware of benefits of leaming English. lessons were difficult for them. 2.5% of them
However, the portion of 19.5% of students said that the lessons were remote from their
said they leamed English to pass the exam o) Jife and 6% have no idea. (See table 3).

and 31% said it was a compulsory subject  -panie 3 Students " attitudes towards English lessons
revealed that a greater number of students

N 3 . N Attitudes to English Number of
were not really motivated in leaming English lessons respondents (%)
Moreover, in rtegard to the mmportance of Boring 16
getting good mark in class (Q3), it 1s Waste of time L5
mteresting Lo find out that more than half of Necessary 2 "
a dents (51%) revealod that good  oherirE 18
the respondents o) Teveale go Difficult 2%
mark was their goal in leaming English. The Basy 1
tesults of the responses are presented in the Unrealistic 25
table 2 below: _Noudea 6
Table 2: Students ' responses to the importance of Students’ access to resources

good marks in class (N~200) The next four questions (Q4, Q5, Q6, Q)
The ""‘Il”"”;:e of Agree (%) atempt to find out to which extend other
Eo0C mer Is are used by students and teachers

Very importan( 51% ) d
Tust to have a pass mark 24% beside textbooks to improve their language
Don’t care 25% learning. Table 4 is the summary of the results

of responses to the questions with students:
Table 4: Stedents’ access to resources (N=200)

How often Usmally % SO Rarely % Never
Do you read books of newspapers in English? 08 17 34 48
Do your teachers of English use a tape
: 0 6 15 i
recorder to teach you listening?
Do you learn English 1 a language laboratory? 0 0 4] Q

79% of respondents said that the teachers had never used tape recorder to teach them English in
class and 100% commented that they had never had an English Jesson in the language laboratory.
The findings indicated that teaching listening was not regarded as an important part in teaching
English. Furthermore, 34% of students rarely read books and newspapers in Enplish and 48%
never, confirmed that the students learned English in a very simple way.

Question 7 in the questionnaire was designed to find out the answer to the question. A majorityof
students selected workbooks (50%), grammar and reference books (54%). Some chose English
magazines and newspapers, others chose the Internet, Nevertheless, 7% of the students said that
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they never used any materials cxcept the
textbooks. It can be seen that they mainly
focused on developing their reading skill and
grammar exercises. This correlates with the
reasons they chose to leam English-to pass
the exams.

Opportunities to  use

elassroom

English  outside
The results showed that students had too little
exposure to the language they learmed outside
their class. 46% of the students revealed that
they rarely had opporturties to speak English to
English speaking people and 38% said never.

Only 2% said they usuvally spoke English to
English speaking people (sce table 6).
Table 5: Summary of responses to students’
wmatenat using. N=200

Learning rescurces used Number of
pondents (%)

Workbooks 50

Grammar and reference 54

books

Newspapers and 6

magazines

The Internet 22

Others - Nothing 7

Table 6: Students’ opportumties o speak English to Enghish spealang pecple. N=200

Number of Usually Sometimes Rarely Never
respondents % Yo % %
200 2 14 46 38
Teachers’ questionnaire
Teachers’ professional knowledge
The first 12 questions in the q ire were d d to the teachers’ professional

knowledge. Question 1 and 2 attempt to find out the aim of teaching English as identified by the
teachers of the university. The results of the question 1 are presented in the table below:

Table 7: Teachers’ views on the aims of teaching English N—6

The aims of teaching English is to enable the students to Number of respondents %

Have simple conversation m English with other English speaking people 50
Read simple texts in Enghsh 83
Wnite personal letter to fnends 50
Study in English speaking country 33
Understand English grammar and do grammar exercises 83
Acquire a certain amount of vocabulary 83
Do well in examns 16

16

Understand more about English

Findings from question 2 confirm the discussion above. Table 8 presents the results of this

question.
Table 8: Teachers’ opinion about the aspect of language taught at TUAF
Aspects of language T1 T2 T3 T4 TS Ts Total
Grammar 3 3 4 3 1 1 15
Vocabulary 2 2 5 4 3 2 1R
Promunciation 1 1 6 7 4 3 22
Writing 8 7 7 5 8 7 42
Listening 4 8 8 6 7 8 41
Extensive reading 6 5 z 8 5 6 32
Intensive reading 5 4 3 2 6 S 25
Conversational skall 7 6 1 1 2 1 21

The table 9 showed the data of these questions taken from the questionnaire.
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Table 9: Teachers ' beliefs i teaching and learning. N=6

. Strongly agree  Agree Disagree Stron;
Beliefs % % % dis-guge“;’c
Grammar is a wgnhwkule compenent for 17 6 17 0
any language curriculum? &
Listening, speaking, writing and reading
skalis should be tanght separately? 3 7 3 7 &
Students always leam more from their o 83 17 o
teachers than they learn by themselves?
Leamers should not be allowed to make
errors and any errors have to be corrected 0 17 66 17
immediately?
It is important to repeat and practice a lot in 66 34 0 o
learing a foreign language?
Table 10: Teachers’ about the imp: of factors ! learning
Factors affecting language Very Important Not very Not very
learning important % % important % _ important at all
Intelligence 17 67 17 0
Aptitude 50 50 0 0
Personality 17 67 0 17
Motivation 33 67 [} 0 %
Learning strategies 67 o 3 0
Leamer belief 61 17 [} 7 T
Age 0 17 67 17

Question 5 attempts to find out teachers
opinion on how to teach li

Thus, mistakes correction has to be vared
ding to the speaific charactenistics of the

reading and writing skills. The fmdmgs show
that they have quite different perception about
this problem. 2 participants out of 6 strongly
agreed that these skills should be taught
separately, one selected “agree” while other
two disagreed and one strongly disagreed.
This revealed 50% of the participants did not
realize the necessity of integrating skills in
language teaching

The results from question 6 showed that 83%
of the respond; agreed that stud always
leamed more from their teachers than by
themselves. Only one chose “disagreed”
Obviously, students cannot leam the language
if they are not taught.

Qnestion 7 referrcd the hers® eval

students
Tn regard to the role of practice in leaming a
language, 67% of the participants strongly
agreed that it is important to repeat and
practice a lot in learming a foreign language
and 33% said they disagreed. The participants
revealed that practice plays a very important
role 1n their teaching.
The 10 question 15 intended to find out which
factor among “the teacher”, “the learners™ and
“the teaching material play the most
role in the cl . The results
showed that most of the participants {67%)
are leamercentered which is in favor
language teaching methodology now A small
p (33%) said that the teacher is the

of 3 kes. 4 p out of 6
said that they dlsagreed one sad stronghy
disagreed, only onme agreed that leamers
should not be allowed to make mistakes and
any mistakes has to be corrected immediately.
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the result of question 11 indicated that most
of the tespondents revealed that they saw the
important role of the following factors as
showed in the table 10.

In order to find out which classtoom
techniques could help the teachers most to
bring about effective teaching, question 12
was included in the questionnaire. The

The last question is an open question. It
attempted to find out the respondents’ ideas
about the effectiveness of the workshops. 3 of
them said that the workshops were quite
effective. 2 of them had no idea about the
workshops. Clearly, the respondents revealed
the effectiveness of the workshops but it
would be better if they lasted longer and were

4 ry

techniques chosen by most of the respond
were using blackboard and organizing group
work and pair work (100%).
Materials are closely related to teachers and
learners. They play a very important role in
teaching and leaming. As the results of the
question 13 showed, 33 % of the respondents
said that they were not satisfied with the
textbooks. 100% of the participants revealed
that they uwsed other matenals beside the
textbooks in their teaching It is obvious that
the respondents had tried quite hard to make
the lessons more interesting and effective
using different sources of materials,
Question 16 attempts to find out the way the
participant use the textbooks they are
teaching. 50% of the participants said that
they designed new exercises, 17% simplified
the exercises or activities if necessary It
showed that the teachers in TUAF have been
aware of the necessity of adapting textbooks
in their teaching. However, there is a
percentage of 33% just taught everything in
the textbooks
Opportunities for teachers’ professional
development
The results of question 18 showed that the
respondents mainly shared their teaching
experience with their colleagues. Using the
Internet is another way which was used by most
of the respondents to improve their teaching.
Question 19 attempted to find out if the
respondents had opportunities to take part in
kshop: on 1 hing
methodology. 5 teachers out of 6 said that
they had participated in workshops.

g more frequently.

CONCLUSIONS AND RECOMMENDATIONS
Conclusions

The teachers were carefully selected and they
have high qualifications. Therefore, majonty
of them have quite good theoretical
professional knowledge.

Teaching condition is quite good, the umversity
has a I lat y, with many
computers, and a lbrary with different
supplementary materials. Most of them have
parficipated in or workshops on
language teaching methodology

Some students express their positive attitudes
to English leaming. In general, they are not
quite satisfied with the lessons provided by
the teachers, especially the topics, and the
techniques to motivate them in learming The
students had too little exposure to Enghsh
language outside classroom
Recommendations

The important implication for the teacher is to
vary their techniques and actwities so as to
involve more students in the lesson and to
reduce the boredom of the lesson. The
leaming environment also plays an important
part. Besides, the teacher’s behavior is a
decisive factor to increase  students’
motivation.

It is necessacy for teachers to provide out-of-
class activines. This can be achicved by
orgamizing  extra  activities in  English
speaking. These activities ate advantages to
leammg because these provides necessary
1 envi for | use. The
tapics should be practical, updated and
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interesting to leamners. Various and relevant
kinds of exerciscs should be added.

In order to help teachers do an effective job of
teaching, conducting effective professional
development activities is really crucial. It is
highly recommended that authorities and
policy makers should give a special prionty to
help the teachers in mountainous areas so that
they can participatc informal language
teaching  training  courses to  have
opportunities to develop their professional
growth and advancement,

TOM TAT
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PIEU TRA THU/C TRANG DAY VA HQC TIENGANH R
CHO SINH VIEN NAM THU NHAT TRUONG DAl HOC NONG LAM -

DAl HQC THAI NGUYEN

Vin Thi Quimh Hoa’, Nguyén Quinh Direng

Trwimg Bai hoe Nong Lam — DH Thai Nguyén

Nghién clru ndy diéu tra viée day va hoc tiéng Anh cho sinh vién na thir nht tat trwdmg Dai hoe
Néng Lam Thé1 Nguyén bao gdm kién thirc chuyén mén ciia gido vién va phuong phép giang day,
céc ditu kién day va hoc tiéng Anh, co héi sit dung tiéng Anh ngodt 16p hoc ca sinh vién, co hoi
phat trién chuyén mén ciia gido vién, va mot sé goi ¥ d& ning cao viée day v hoc tiéng Anh cho
sinh vién. D fwong clia nghién eru ndy 14 200 sinh vién va 6 gido vien. D& dat duge muc héu cva
nghién ciru ndy, mot bang ciu hor dinh luong duoe sit dung de thu thip cic dit lidu cdn thidt Két
qua cho thiy da sé gido vién 6 kién thirc chuyan mon 181, didu kién gidng day 161, mot sb smh
vién bdy t6 thi dd tich cuc trong viée hoe tiéng Anh vi sinh vién c6 it co hu st dung tiéng Anh

ngoa1 khoa.

Tir khéas hoc va day tiéng Ank, sinh vién ndm thir nhit, trwong Dai hoc Nong Lim Thai Nguyén
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