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George R R. Martin once said “A reader lives a thousand lives before he dies, said Jojen The man

who never reads lives only one.” [4] Therefore,
ready man Reading enriches man’s vocabulary to
range of knowledge about the world arcund him.

reading is the best way to learn and makes a

broader the minds and gives a person a wide
Therefore, this study was conducted to pilot
teaching selected non-English rajor students

of Thai Nguyen University so as to determine the relationship between the effects of Readmg
Intervention Program and cogrutive skills of the students The descriptive methad of research was

used 1n the siudy, using the teacher’s

kiist as the main of the data

collection  Resulls shew thap the reading intervention pregrams do not necessarily help
premaoting positive results n achieving highest grades of the non-Enghsh major students’

cognitive skills
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INTRODUCTION

Reading 1s a key to success n school, to the
development of out of school adjustment, to
the enjoyment of leisure time and 10 personal
and social adjustment [2). It s the most
important tool of acquiring knowledge in the
content areas of the curriculum, It is through
reading where a learner can be successful in
school activities and can study i any area in
and out of the school, especially that we are
committed te respond to the call of our
government’s Viston for 2020 English Program
Nowadays, Vietnamese students especially
those 1 Thar Ngoyen University of Teacher
Education know how to read but they do not
understand what it (5 all about, meanig there
1s poor reading comprehension. The comman
problems n reading are students’ ilisteracy
and the lack of desire to learn In Hilgard
Principe of leaming, he stated that the
capacities of the learner are very imporiant
131 In teaching reading the developmental
stage of the child must be considered. The
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reading materials must be fitted to the
fearner’s level of development.

in regard to this. flumber of reading
Intervention programs which were patterned
affer the Reading Program implemented in
Philippines entitled as “Every Learner :
Reader Program™ that will make students to
attam reading competencies in ther fevel In
this adapted reading program, its aim s not
only 1o assess if the Jearner knows how o
cead, i factat also assesses the learner’s word
identification. vocabulary and comprehension
in oral reading. while i silent reading 1t
assesses  the  pupils reading speed and
comprehension.

I these premise, this study has been
conceptualized 1n continuous quest to find out
the effectiveness of the Reading Intervention
Program being implemented.
METHODOLOGY

The descriptive survey method was utilized n
the  stady 1o measyre the  reading
comprehension skills of non-English mayor
students in selected departments at Thai
Nguyen University of Teacher Education.



Nguyén Lan Huong va Dig

Tap chi KHOA HOC & CONG NGHE

152(07/1):9-13

The respondents of the study were composed
of two groups the first group cludes 212
students who were requured to be readers and
answered the questions in different academic
skills. The second group was composed of 12
teachers of Enghsh who did the evaluation of
reading intervention program
FINDINGS
The presentation of findings was based on the
sequence of the statement of the problems, (1)
level of 1ntervention program, (2) level of
program implementation, (3) level of
cognitive  skifls  of learners, and (4)
relaionship between the reading intervention
programs, the umplementation and learners’
cognitive skills.
Level of Intervention Program in “Every
Learner a Reader Pregram (ELRP}"
The respondents strongly apreed that they
were eligible to teach reading and they used a
variety of assessment strategies with
weighted mean of 4 2 and 4 3 However. they
agreed on the chotces ta select or adapt
mstructional materials. to achieve in-service
trainung about teaching or learning reading in
English and they scemed consistent with the
personal  goals  to  formulate  effective
strategies n reading with an overall weighted
mean of 3 §,

Table 1. Level of Latervention Program wn terms

of Every Learner 15 a Reader Program (ELARP)

Every Learner a Mean  SD  Interp
Reader Program retatio

n
1 Ehgible 10 teach 42 06 SA

2 Use avariery of 43 06 SA
assessment strategies 7

3 Select or adapt 41 06 Agree
Imstruchional materials

to implement

4 Achieve inservice 49 06 Apree
trainmy about

teachmg or lcarning

Fnglhsh Reading

3 Consistent with the 3 8 09 Apree
personal goais to

farmulale effective

strategies 10 be used

mELARP

Mean 41

AR
10

In another data analysis. the respondents
revealed that the pre-test and post-test were
conducted regularly with a weighted mean of
4.3, assessment too] 1s fitted for the learner’s
level with a weighted mean of 4.1 They
strongly agreed on the use ELRP,
Level of Proéram Implementation in terms
of classroom facilities, library, and audip
visual resources
As can be seen in table 2, the respondeats
agreed on the adequacy of classroom facilities
with a weighted mean of 3.94 and standard
deviation of 078 In terms of library
facilities, the respondents verbally interpreted
d dequate with a hted mean of
3.348 and standard deviation of 1 00. While
the Jeve] of program implementation in terms
of audio visual resources has a wesghted
mean of 3 57 and standard deviation of 99
giving a verbal interpretation of agreement.

ly

Table 2. Level of Program Implementation m
rerms of Classroom Facrliies, Library & Audio
visual resowrces

Classroom Mean_ SD__interpretation
Faculities 394 Q78 Apgree
Librar; 335 1 69 Uncertain
Audio Visual 357 121 Agree
Resources

Overall 362 102  Agree

Level of Comprehension Skills

Results of table 3 showed that based on the
level of comprehension skills in terms of
grade/rating 1 the comprehension skills
showed that the learners under cach teacher
have  low comprehension skill Only 4
percent of the learners got a rating of 90 and
above, or only one learner obtamed a mark A
which stands for Advanced, 9 % for P which
ts Proficient m English, 4 % got mark D o
DBeveloping, and 83% of the learners got
below level of Proficiency which 15 B or
Beginning,  As observed from the data
gathered, 83 percent or 19 learners got 73 or
below which meant they were just in
beginning level of language proficrency.
Therefore, 1t shows that that the non-English
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major students encountered difficulties 1
thesr comprehension skills
Table 3. Level of Comprehenston Skills

Levelof T Perce Level of
Profictency ntage Assessment
90 and 1 4% A - Advance
above
85-89 2 9% P - Proficient
30-84 0 0% AP-Approaching
Proficient

75-79 | 4% D-Dev:lnging
74 -Below 19 83% B-Beginnin,
——=2 7 83% B-Beginmng
23 100%

Relationship between Intervention Programs
and Cognitive skills of Learners
There 15 a moderately high correlation
between ELRP and comprehension skills of
the learners and their relationship is not
sigmficant  at  alpha =005 (level of
significance) It implies that there s
moderately high consensus of the use of
ELRP Further. when the teachers agreed
entrely on the use of the mentioned
intervention program. it does not necessarily
help m promoting a positive result n
achieving better grades in the comprehension
skills and problem solving skills This 1s due
to the fact that their correlation is =- 0 506. 1t
may alse means that a lesser consensus on the
use of the said program may result 10 a better
grade/rating i the aforementioned cognitive
skills of learners

Table 4. Relanonsiup betw een trervension

Program and Cogmrne Shills of Leurners

Comprehension Skilis

T p-value Verbal
(alpha  Interpretation
=0.05
ELARP | _ 0004 0987 Nat significant
ELARP> 0306 0014 Significant
ELARP3 0349 0233 Not significant

Relationship between Program Implemenration
and Cugriitive Skifls of Learners

The correlation between Program
Implementanon and Cognitive Skills of the
fearners s not significant at alpha = 0 05. 1t
merely unplies that the state odd adequacy of

classroom facilities 1o be utibzed. audio
visual materials and books in the library have
no sigmficant relatonship to the rating or
grade in the cognitive skills of learmers.

Table 5. Relationship berm een Program
Implementation and Cogrun e Sklls of Learners

Comprehension Skills
i p-value Verbal
(alpha  Interpretation

0.05;
Classroom 0142 0518 Nor sigmficant
Facilines

Library 0137 0533  Notsignificant
AV -0208 0342  Not significant
Resources

CONCLUSIONS

From the data gathered and discussed. 1t was
concluded that even the teachers agreed on
the wse of ntervention programs. 1t does not
necessanily help 1 promating pesitive results
In achieving higher grades of the learners
based on ther cognitive skills The cogninve
skills relative to comprehension skills. and
problems sohng skills 1s very law. Their
cogritive skills were blow their grade level
Based on the findings and conclustons of the
study. the researcher presents the following
recommendations-

1. To develop the cognitive skifls of the non-
English major smdents. TNU Teacher
Education must design more intervention
programs to improve more of the students
learning abilities

2 The length of time of the reading
program should be longer to have enough
time for the teacher to determine  the
student’s reading difficultes

3 Semmnar workshop  for  the reading
teacher can be conducted to continuously
upgrade thew skills to reach our learners
with reading difficulnes
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TOM TAT . )
MOI QUAN HE GIUA CHUONG TRINH POC CAN THIEP N
VA KY NANG NHAN THUC CUA SINH VIEN KHONG CHUYEN NGO
DAL HOC THAINGUYEN

Nguyén Lan Huong', Nguyén Thi Qué’, Bjng Th; Thanh Huong”
'Trudng Dat hoc Nong Lam - DH Thé Nguyen,,
*Trueimg Dat hoe Khoa hoe — DH Thét Nguyen. *Dar hoe T'hdy Nguyén

George RR Martin da timg né: “Mat nguin doc sich sdng ngan cude d truere khi chét Nowin
khéng doc sach chi séng duy nhdt mét cudc donr” Do 66, doc sich 1a céch t81 nhit 4é boc va lam
cho can nguei tro nén chd dong vi hoan thign No 1am phong phit thiém vén nr VUDE, Mo rdng von
hiéu biét cua con nguén va cung cap cho con nguén mét khér luong kién thirc d8 s5 vé thé i
sung quanh Trén nén tang do, nghién cim nay diroe tién hanh nhim thi &igm Chueng trinh doc
can thép vao giang day éng Anh cho 1 tramg sinh vién khéng chuyén néng Anh tar Bar hoc
Thar Nguyén. rir d6 vic dinh méi quan hé gilfa hiéu qué ¢eda chuong trinh dec can thiép lén k¥
nang nhin thue cua smh vién Nghién etru sir dung phuong phdp mé ta vé1 cau hér didu tra va danh
sach téu chi kiém tra cua giao vién 13 céng eu chinh dé thy thap dit lién Két qua cho thy ring
Chuong tninh doc can thiép khong nhit thiet thue day két qua tich cuc dé dat diroc nhimg digm sa
a0 nhdt trong k¥ nang nhan thue cua sinh yign khéng chuyén uéng Anh tar Dai hoe Thai Nguyén

Tu khod: b ndng doc, chieang trinh doc can thidp, k7 ning mhan thuic, suh vién khong curvén
ngit Dar hoc Thet Nguy én
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