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SOME PROPOSED MEASURES TO HELP VIETNAMESE LEARNERS
CONFRONT WITH THE ENGLISH FINAL CONSONANT CLUSTERS
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ABSTRACT
This paper has described one of the most diffiesiithat is the English final consonant clusters
encountered by Vietnamese learners of English.mar factor causing the difficulty is the big
difference between English and Vietnamese inventespecially in the number of consonant
clusters occurring at final position of word ané thay they are pronounced. In confronting with
the difficulty, most of Vietnamese learners empbtmyisonant productions. These inevitably affect
their intelligibility to their listeners. Some meas are proposed to help Vietnamese teachers and
learners to improve the learners’ pronunciation.
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INTRODUCTION One of the main reasons leading to poor

English has reached its significant role in Pronunciation of Vietnamese learners of
Vietnam since 1986 due to the “Open Policy” English is likely the difficulties in produce the
of Vietnamese government. Many foreigners English sounds that are unfamiliar with their
from English language backgrounds came tonative language, Vietnamese such@&/ or
Vietnam for their investments and traveling. consonant occurring at the final position of
This has created the movement of learningthe word such as /z/Jll 13/, | tf I, Id
English among people from rural to urban consonant clusters; vowels; and some English
areas in Vietnam. Moreover, the cooperation features not existing in their first language
in education among domestic universities andsuch as syllable stress and connected speech.
offshore ones has stimulated the large number{Honey, 2001; Tran, 2002; Zielinski, 2006;
of Vietnamese students learning English to Yates, 2002 ).

meet the requirement of foreign universities. Among these difficulties, final consonant
Currently, English has been a compulsory cluster seems to pose great difficulty for
subject at all levels in education in Vietnam. vietnamese learners of English (Tran, 2002).
Although, communicative language teaching Thys, as a teacher of English, | would like to
method has employed instead of the Grammargyp|ore the reasons leading to this difficulty,

Translation method with the hope that {ne consequences and some measures to help
Vietnamese students will have better speakingine |earners improve their pronunciation.

skill, they are stil poor in oral
e . VIETNAMESE LEARNERS OF ENGLISH
communication. As commented by a native — AND  DIFFICULTY  WITH  FINAL

English speaker (Ha, 2005) “many

Vietnamese speakers can speak English, buf:ONSONANT CLUSTER IN ENGLISH

only a few direct communications with Unlike many language in the world, English
foreigners”. Another Australian teacher, is very rich at consonant clusters which can
Macneil (1987) has the same comment aboutoccurs in the initial position (e.g. dakdown,
Vietnamese student pronunciation. The Street), medial position (e.g._eoyt, ecsasy)
information data collected by Victorian Adult or final position of a word (e.g. sipasks.
Migrant Education Service (Tran, 2002) also (Lado,1957; Tran, 2002). Word-initial
reveals that Vietnamese people have theconsonant cluster and word medial consonant
highest level of pronunciation need of all cluster can have up to three consonant, but
language groups coming to Australia. word-final consonant cluster can be the
combination of four consonants (e.g. sixths,
" Tel: 01278145686; Email: hoanguyen76.tnu@gmail.com gambled.) (Daniel, 1971). According to Major
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(1997), the longer consonant cluster is the(e.g. costly) or between words with
more difficult it is for the learners who do not morphological marker such as tense and
have cluster in the phonotactic system of their plural (e.g. lifts, products) or in compound
native of first language such as Korean, nouns or and phrasal (e.g. landlord, bread and
Japanese, Mandarin and Vietnamese as wellbutter) (Selkirk, 1972:193 cited in Osburne,
Moreover, the majority of studies on second 1996) is deleted. However, a few Vietnamese
language acquisition of learners have showedlearners can apply the rule appropriately when
that final consonant clusters are more they produce a speech, especially spontaneous
troublesome for learners of English than one. Even some speakers who are very fluent
initial and medial consonant clusters are and competent in English make errors with
(Osburne, 1996). final consonant cluster such as the subjects in

Due to the interference of the first language, OSburne’s study (1996) who is “an extremely
Vietnamese students often make errors withadvanced user of English” and subjects in
final consonant clusters such as: consonantNguyen's study (1995) who are doing MA in
reduction and deletion. (Tran, 2002; Zielinski, TESOL.

2006; Honey, 200; Sato, 1984; Benson, THE REASONS LEADING TO THE
1986). While reduction refers to the deletion DIFFICULTY

cluster such as nint in /eanrs/; (Zielinski,  |earners of English has revealed that the

2006) tst in /5:st/ (Sato, 1984), total deletion jnf,ence osf their first language, Viethamese

refers to the omission all consonants in @js the major contributor to the difficulty for
consonant cluster, for examples -/nd

. : N vietnamese learners.(Tran, 2002; Zielinski,
/kaind/; -/st in /la:st/; -/kst/ in /nekst/. 2006; Honey, 2001). According to Lado
Specially, the omission of plural maker /s/ /z/ (1957), who builds the CA hypothesis, the
or tense marker /t/ /d/ is common errors of |earners who learn a particular second or
Vietnamese learners of English when they foreign language will find some features of
dealing with consonant clusters. For example, that language easier, while other features
Iw: 2kl instead of Aw:kt/ in wallked or  more difficulties. The easier elements are
Ipresrant/ in parents. The errors may be similar to those in his native language and the
resulted from the English writing of difficult ones are different from his native
Vietnamese people. Due to the difference inlanguage. Thus, the difficult Vietnamese
grammatical system between Vietnamese andearner face with final consonant cluster can
English in term of tense and plural makers, be resulted from the big differences
‘ed’ and ‘s’; ‘es’ respectively, Viethamese between Vietnamese and English inventory
learners often omit these morphological, in of final consonant clusters and the way to
their speech, the final consonant clustersproduce them.

containing /t/, /d/, /s/ and /z/ are often deleted. T first difference is that consonant clusters
In fact, final consonant cluster reduction is in English are variable and can be in any
also employed by English native — speaker for position of a word, while there are no
an economy effort (Kelly, 2000) and consonant clusters in Vietnamese. According
considered as an aspect of phonologicalto Derwing et al (2002), there are about 180
processes (Osburne, 1996). Therefore, some&onsonant clusters in English and they can
complex consonant clusters can be simplified appear at the final position of words and 16
by English native speakers such as /eeks/ forconsonants that can be there as well. In
leekts/; Iteks/ for /teksts/ (Kelly, 2000). One of comparison, only six out of the twenty-two
the rules to reduce any consonant in the finalconsonants /p, t, m, m, k / in Viethamese
consonant cluster is that the consonantcan appear in the final position of a word and
appearing between the other two within words almost all these consonants are unreleased or
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“held in” (Tran, 2002; Tang, 2007). The finding of the study done by Ingram, &

Consequently, the habit of “swallowing” the Nguyen (2003) on Vietnamese speakers’
final consonant sounds in the learners’ motherintelligibility judged by English speakers

tongue inhabits the production of final from different language backgrounds such as
consonant sounds in English (Ha, 2005). Chinese, Arabic, Japanese reveals that
Secondly, the way to pronounce final Vietnamese learners of English may have
consonant sounds in English is completely Potential problems being understood correctly

different for Vietnamese learners of English. Py not only native speakers but also non-
(Ha, 2005). It is because almost all final native English listeners and their speech is the

consonant sounds in English are pronouncedmost difficult to comprehend. Thus, the errors

and released and the maintenance of even aiFnade by Vietnamese learner in dealing with

pressure though long utterance is requiredCon.sc.man.t _cl_u_sters in English may reduce
(Macneil, 1987). Although some sounds in their intelligibility and can lead to breakdown

: . in communication.
final consonant clusters may be elided such as

the case of /t/ and /d/ or partially pronounced, THE PROPOSAL MEASURES TO HELP
the speech organs should be moved to theVIETNAMESE STUDENTS TO OVERCOME

required position and then move to the other THE DIFFICULTY

position for the following sounds (Ha, 2005). Since Vietnamese students’ errors in dealing
Such as way of producing final consonant with final consonant clusters are the main
sounds poses great difficulty for the learners source for their intelligibility, it is extremely
who are familiar with the way of using short important to have some approaches in helping
pulses of air-pressure that cut off before the Vietnamese students dealing with final

end of the syllable (Macneil, 1987). consonant clusters in English.
THE POSSIBLE CONSEQUENCES OF First of all, teacher should point out the
THE DIFFICULTY difficulty of Vietnamese students in dealing

As Vietnamese learners have difficulty in with consonant clusters, the errors they made
pronouncing final consonant clusters, they and the consequences of making English non-
often produce non-standard consonant in thestandard  consonant  production. The
final position of the word. Consequently, the acknowledgement of the errors will help
non-standard features will have negative students to pay more attention in producing
influence on the intelligibility which is  the final consonant clusters. However,
defined as “the extent to which the speecheachers should not overcorrect all students’
signal produced by the speaker can begrrors. This will have negative impact on
identified _by the listener as the wo'rd's th.e students’ confidence. As the fear of “losing
Zgggk‘;ra |rKendedq t‘i produce t.h (Z'e“nshk" face” is one of Vietnamese culture aspects,
: ). According to some authors suc 3Steachers should very careful when giving the
Derwing et al (2002), Tran (2002) and Yates correction to the students. Thus, teachers

(2002), consonant cluster reduction and . .
deletion cause the most difficulty for native should point out that final consonant clusters
re troublesome for not only Viethamese

English speakers to understand. It is becausé® :
native — English listeners often rely on s‘Fudents but for English learners _from
consonants to determine word boundaries andifferent background such as  Chinese,
identify the words (Zielinski, 2006). For Japanese and Korea. Even some native-
example, three native Australian English English speakers have to struggle with this
listeners find non-standard consonant clustersdifficulty (Bowen,1975; Templey, 1993). The
produced by a Vietnamese speaker of Englishteachers’ encouraging will be helpful to
the most difficult for them to identify which students in confront with final consonant
words he intended to say. (Zielenski, 2006). clusters in English.
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Secondly, when teaching students final Last but not least, teachers should not teach
consonant clusters, teachers should point outpronunciation separately but rather teaching it
the rules of simplification employed by in combination with grammar and structures
native-English speakers in dealing with of the target language. For example, in the
complex consonant clusters not only within a case of the omission of plural maker /s/, /z/ in
word but also between the words. For the speech, Viethamese students also often
example, /t/ and /d/ are often elided when omit “s” or “es” in their English writing when
they appear between two other consonants ashey have to indicate plural nouns in English.
in lifts /lifs/ instead of /lffts / andcarved  This is because Vietnamese and English have
statuette Kaiv  steduet/ instead of gifference in some features of grammatical
/ka:vdstedet/  (Kenworthy, 1987). More gystem as mentioned above. Therefore,

examples and exercises in this area Wwill {5cysing on form and grammatical aspect can
facilitate students with consonant clusters andhelp students to reduce the risk of making

help them to omit consonants in consonantgiors in term of final consonant clusters

crl]ustgr "}I_anPIr,Op”ate way that can not affect oonaining morphologically markers such as
their intelligibility. ~ tense or number.

Moreove_r,_ teacher_ shoulg!_ not COﬂSId?I’ CONCLUSION

pronunciation teaching as “fixing problem _ _ _

but rather as “teaching how to speak” (Yates, In conclusion, this paper has described the
2002) As final consonant clusters are most dlfflCUIty that is the final consonant

variable and large in number, accounting for clusters in  English  encountered by
180 (Derwing et al, 2002), and can be rankedVietnamese learners of English. The major
from the less to the most difficult for factor causing the difficulty is the big

Vietnamese learners (Tran, 2002), teachersdifference between English and Vietnamese
should take these features into consideration.jnyentory, especially in the number of

For example, teachers should help students;gngonant clusters occurring at final position

more In ~practicing the_ most d|_ff|cu|t of word and the way they are pronounced. In
consonant clusters and give more time for . . -
confronting with the difficulty, most of

students to be competent in the particular
Vietnamese learners employ consonant

group of consonant clusters. ) 2 !
: production. These inevitably affect their
Furthermore, when teaching students .

pronunciation in general and final consonant Etelll.lgr']b”:tyhto their Ilstenzrs. As a teacher Oft
clusters in particular, teachers should use="9!ISh, 1 have proposed some measures 1o

appropriate technique. For example, choral N€lP Vietnamese teachers and  student
drills will be useful for all students to get used iMprove learners’ pronunciation.

with new sounds in the target of language

without any worry about trying to REFERENCES

communicate and individual drills help .
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TOM TAT ’
MQT SO BIEN PHAP GIUP NGUOI HQC VIET NAM KH AC PHUC KHO
KH AN TRONG VIEC PHAT AM CAC C UM PHU AM TI ENG ANH

Nguyén Thi Hoa'
Dai hoc Thai Nguyén

Bai viét miéu & mot trong nhing kho kkin nhit ma phan lon ngroi Viét Nam ke Tiéng Anh dip
phai 1a cac @m phy &m cui trong tiéng Anh. Yéu t6 chinh gay ra kho kim nay 1a g khac bét lon
gita hé thdng am téng Anh va téng Viét, dac biét Ia cac am phy &mé vi tri cudi cung a@ia tir va
cach changtugc phat am. Khi gp nhiing khé kkin nay, Au hét nguoi hoc ar dung cach phat am
mot phu am. Didu nayda anh hrong ©i kha ning hiu cia ngroi nghe. Mt sb pheong phéap
dugc dé xuit dé gitp gido vién vadr vién Vist Nam ntim cii thién cach phat amaa ngroi hoc.
Tir kh6éa: Cum ph: am, 1 thong Am v, Vi tri cusi, cach phat am am dil
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