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STUDENTS AUTONOMY IN ENGLISH LEARNING
AT THAI NGUYEN UNIVERSITY OF TECHNOLOGY

Hoang Thi Tham’
College of Technology - TNU

SUMMARY
This paper presents a study on investigating thenég autonomy of the first-year non-English
major students in English learning at Thai Nguyamversity of Technology. The results report
that student’s autonomy in English learning is auaite positive. It is suggested that more attention
should be paid to learner autonomy during learrang teaching process at the university. In
addition, some implications to encourage learnésrsamy are suggested.
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INTRODUCTION access learning, etc. In general, autonomous

The Concept of learner autonomy first learners tend to exhibit goal direCtedneSS,
appeared in language teaching in 1981 withmanage their academic time, meaningfully
Holec. According to Holec, learner autonomy direct their practice, use cognitive and

is 'the capacity to take charge of ones' ownmetacognitive strategies appropriately, and
learning [1]. Based on Holec's definition, Possess self-efficacy for the task [4].

Leni Dam defines autonomy in terms of the why is learner autonomy important?

Iear'ner's W|Il|ngn_ess and capacity to control £jiis and Sinclair [5] state that for helping

ones own Igarnlng. She emphasizes tlhat Jearners take on more responsibility for their
person can be seen as an autonomous learnej, learning there are three reasons. First,

then he or she mdotlapen(:ently CTQOSGE aMJearning can be more effective when they take
and purposes —and SelS goals, CNO00S€%,qyq of their own learning. Second,
materials, methods and tasks; exercises Cho'c?earners who are responsible for their own

and purpose in organising and carrying out learning can carry on learning outside the

the chosen tasks; and chooses criteria forclassroom. And finally, learners who know

evaluation [2]. about learning can transfer learning strategies

In a more general way, Benson and Voller t other subjects.
state that the term autonomy can be used inStatin why learner autonomy is vital, Little
five ways including situations in which g why y :

learners study entirely on their own; a set of MeNtions that if learers are reflectively
skills which can be learned and applied in engaged with their learning, it is likely to be
self-directed learning; an inborn capacity More efficient and effective than otherwise.

which is suppressed by institutional Moreover, if learners are proactively
education: the exercise of learners' committed to their learning, the problem of
responsibility for their own learning; and the motivation is by definition solved; learners
right of learners to determine the direction of who are autonomous “have developed the
their own learning [3]. reflective and attitudinal resources to overcome

Learner autonomy has been interpreted intemporary motivational setbacks” [6].

various ways and different terms have beenFrom the above ideas, it can be noted that
frequently used to make reference to thelearner autonomy takes a significant role in
autonomy of the language learner such aslanguage learning. And in the process of
learner independence, self-learning, language learning, teachers have a crucial role
individualization, learning how to learn, self- to play in launching learners into self-access
and in leading them a regular helping hand to
" Tel: 0982 232570 stay afloat [7]. But teachers can only be
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successful in helping students to improve RESULTS

their learner autonomy when they are well The results collected from the questionnaires
aware of the students patterns in autonomousare reported and discussed in five categories
learning. Thus, this paper aims at finding the pintrich and DeGroot summarized: self-

answers to the following question: efficacy, intrinsic value, cognitive strategies,

What is the general degree of the first-year self-regulation and test anxiety.

non-English major students autonomy? Self-efficacy

THE STUDY As shown in the table, the means ranged from
The subjects a high of 3.59 to a low of 1.71. The highest

The participants in the study were 152 first- mean was item 2 Qompared with other
year students majoring in different specialties, students in this class | expect to do )wel
including 11 female students and 141 male whereas the lowest means fell into three
students. They have learnt English at school foritems. They were item 9Compared with
six years and then at university for 8 weeks other students in this class, | think I'm a good
Instrument studeny, item 16 My study skills are
excellent compared with others in this class
and item 18 Compared with other students in
this class | think | know a great deal about the
subjec}.

Intrinsic value

In the study, the researcher conducted the
Motivated Strategies for Learning
Questionnaire (MSLQ) developed by Pintrich
and DeGroot [8]. This 44-item instrument, 7-
point Likert scale (1 = not at all true of me
and 7 = very true of me) was changed into a
5-point Likert scale (1 = not at all true of me

Table 2. Descriptive statistics for intrinsic value
N Range Min. Max. Mean S.D.

. Item
and 5 = very true of me). In addition, there 1 2 4 1 5 29 1209
was a Vietnamese version of MSLQ to avoid 'Afem 152 4 1 5 376 1.144
possible misunderstanding. Item
o o _ 5 152 4 1 5 341 1.164
Table 1.Descriptive statistics for self-efficacy ltem
N Range Min. Max. Mean S.D. 7 182 4 1 5 279 981
'Ztem 152 4 1 5 370 .982 'ltgm 152 4 4 1 297 1162
gem 152 4 1 5 305 .909 'ltjm 152 4 1 5 379 1.102
" 152 4 15 321 1065 jo" 152 4 1 5 403 .986
gem 152 4 1 5 171 1.059 'lfm 152 4 1 5 307 1.189
oM o152 4 1 5 239 1055 oM 152 4 1 5 411 1.033
Item . . .
13 152 4 1 5 286 1136  The intrinsic value expressed by the students
tem ., 4 1 s 176 975 IS reported_ln table 2. I‘_t can be seen from the
16 table that item 15I1(think that what | am
'Igm 152 4 1 5 185 .954 learning in this class is useful for me to kpow
tem o, A L 6 86 1051 and item 21 Understanding this subject is
19 ' ' important to me)got the highest mean (M =
Data collection and ana|ysis 403, and M = 4,11, reSpeCtively). ltem with

The MSLQ was administered with all the 152 the lowest mean was item 7 (M = 2.79)

participants. The questionnaires were returnedCognitive strategy

within two days. The data of the study was It can be seen from Table 3 that item 44
analyzed using SPSS Version 15 through (When reading I try to connect the things | am
descriptive statistical procedures. reading about with what | already kndw
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received the highest mean (M = 3.50). Other Test anxiety

high means of 3.42 and 3.47 belong to itemsTaple 5 expresses students’ test anxiety. As it
23 and 31. The item with the lowest mean js shown on the table, items 12 Ifave
was item 36(] use what | have to learned yneasy, upset feeling when | take a)te2a (
from old homework assignments and the yorry a great deal about tegtand 22 When
textbook to do new assignmer(tel = 2.74).

Table 3 Descriptive statistics for cognitive strategy ~ doing) got quite high means (M = 3.11, M =

N Range Min. Max. Mean S.D.
|2th 152 4 1 5 342 1.119
'ztjm 152 4 1 5 295 1.051
'Ztgm 152 4 1 5 301 1.19
'ztgm 152 4 1 5 277 1070
hem 152 4 1 5 300 1.204
ggm 152 4 1 5 338 1218
Nemo1s2 4 1 5 347 1.260
gjm 152 4 1 5 289 1.099
ggm 152 4 1 5 274 1.072
ggm 152 4 1 5 303 1.035
'ﬁm 152 4 1 5 291 1.139
Z‘;m 151 4 1 5 266 1.145
wemo1s2 o4 1 5 350 1271

Self-regulation

| take a test | think about how poorly | am

3.08, M = 3.04, respectively).
Table 5.Descriptive statistics for test anxiety

It is expressed in table 4 that most of the
items were below 3 points. The only item
which got over 3 points was item 3Bgfore |
begin studying | think about the things | will
need to do to lea)n The lowest means were
items 33 Even when study materials are dull
and uninteresting, | keep working until |
finish) and 38 [ find that when the teacher is
talking | think of other things and dont really
listen to what is being saidwhich got the
means of 2.40 and 2.14, respectively.

Table 4. Descriptive statistics for self-regulation

N Range Min. Max. Mean S.D.
ltem25 152 4 1 5 2.47 1.053
ltem27 152 4 1 5 2.64 1.284
ltem32 152 4 1 5 2.79 1.194
ltem33 152 4 1 5 2.40 1.147
ltem35 152 4 1 5 3.14 1.196
ltem37 152 4 1 5 2.82 1.313
ltem38 151 4 1 5 2.14 1.092
ltem40 152 4 1 5 2.95 1.132
ltem43 152 4 1 5 2.86 1.213
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N N Range Min. Max. Mean

ltem3 152 4 1 5 2.78 1.208

ltem 450 4 1 5 311 1.064

12 ’ ’

Item

20 152 4 1 5 3.08 1.315

Item

2 152 4 1 5 3.04 1.183
DISCUSSION AND SUGGESTED
IMPLICATIONS

Students’ Self-efficacy

From Table 1, it can be seen that most
students expected to do well in class, however
the mean was not very high. It reveals that the
students do not hold a high confidence in
learning English. This can be supported by
the result of item 8 which says “I expect to do
very well in this class”. Moreover, most
students do not think they know a great deal
about their subject. More surprisingly, the
range was from 1 to 5, which means that there
are students who do not expect to learn well.
This may be related to students’ belief on
learning English as Horwitz [9] argues that
the concept of foreign language learning can
be the source of negative outlook on language
learning. This also explains why the students
feel uncertain about their ability to “do
excellent jobs on tasks and problems”
assigned for the class and why they lack
confidence in whether their skills are
excellent or not.

Hence, it is advisable for teachers to improve
students’ self-efficacy. The more confident a
student is in his or her capacity to learn a
certain lesson, the greater the probability of
success in  accomplishing that goal.
Apparently, high self-efficacy students are
likely to perform better than low self-efficacy

students. According to Schunk [10],
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motivation is enhanced when students attention from the students. Moreover, many
perceive they are making progress in learning.students are not active in their self-regulation.
In turn, as students become more skilful, they They are unwilling to do hard parts in their
maintain a sense of self-efficacy for work or easy to give them up; they do not want
performing well. to try to learn when they don't like the class.

Students’ intrinsic value Learning strategies take a significant role in
It is noticed from the result of students’ language learning. They help learners in the

intrinsic value that the students hold a right acquisition, storage, retrieval, and use of
belief about the important role of English in information; they make learning easier, faster,

their study but not at a high rate. Similarly, more enjoyable, more self-directed, and more

there are still many students who do not find transferable to new situations [12]. As it can
T be seen from the results, most students can
what they are learning in class useful or

. use some learning strategies but they fail to
important to them. It can be stated t.ha‘F many e use of many others. They find it
student are not full aware of the significant

le of | . lish hev find what i difficult in getting main ideas or inferring;
role of learning English or they find what IS pey are not well aware of the vital role of

being taught uninteresting to them. They may ractice in language learning. Furthermore, in
not be willing to do extra homework or try terms of self-regulation, the students appear
challenging class activities. They will do what ot to be so active in controlling themselves
is asked to do with reluctance. in such activities as doing extra homework or
Noticeably, students' beliefs about intrinsic facing hard work.

value need to be improved. Teachers shouldThus, to encourage students’ autonomy,
help students to change their misconceptionsteachers, as facilitators, are suggested to
about intrinsic value, so that they will be able provide students with information about
to hold realistic beliefs about language learning strategies, introducing different
learning, which lead to active attitudes and strategies to them, helping them in choosing
participation in learning activities. appropriate ones through the process of
Additionally, intrinsic value refers to the teaching. Yaping [13] suggests giving
interest and enjoyment that students students a chance to apply the new learning
experience when engaging in an activity [11]. Strategies and ask them to evaluate the
Thus, when students enjoy class tasks, theyeffectiveness of strategy use. It is also
are intrinsically motivated to do well. It is important that a key factor leading to success

recommended that teachers create classroon fOr learners to discover for themselves the
environments which provide students with Methods and techniques by which they learn
opportunities to engage in interesting, P€St[14]

personally relevant, challenging activities. Students’test anxiety

Teachers can also increase the intrinsic valueThe results on test anxiety revealed that the
of their classes by creating an enriching students are rather anxious when doing tests.
environment and providing opportunities for They really need support from their teacher
students to explore their interests. since Anxiety seriously affects not only on

Students’ cognitive strategy and self-regulation léarners’ language performance but also on
It is realized that most students do not apply their further learning process. It is noticed that

appropriate learning strategies. They may notstude_nts ne_ed help _from t_helr teacher in
know about learning strategies or may have lowering their test anxiety. This can be solved

difficulty in finding and selecting suitable PY 9iving them guidance and encouragement

strategies. Unexpectedly, such commonly during their learmning process.

used strategies as practising the importantCONCLUSION

facts when studying for a tests or saying the In the paper, the first-year student's autonomy
words over and over to remember got poor in English learning at Thai Nguyen University
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of Technology has been explored. The results[6]. Little, D. (2011)."Learner autonomy and
show that the students’ autonomy is not soSeécond language learning”. Retrieved from:
positive. Most of students expect to do well in NttP:/www.llas.ac.ukiresources/gpg/1409

. [7]. Sherin, S. (1997). An exploration of the
stu_dy b.Ut they_lack confidence and are not relationship between self-access and independent
active in learning the language. Moreover

R 7 learning. In P. Ben son, & P. Voller (Eds.),
they are SomeWhat UnreahStIC abOUt thell’ Autonomy& |ndependence |n Language Learning
learning. They have difficulty in using London: Longman

effective learning strategies and in self- [8]. Pintrich, P. R., & De Groot, E. V. (1990).
regulation controlling. Additionally, they Motivational and  self-regulated learning
experience quite high degree of test anxiety. components of cl_assroom academic performance.
In order to improve student's autonomy some Joournal of Educational Psychology, 82 (1), 33-40.

suagestions have been reported [9]. Horwitz, E. (1988). The Beliefs about
uggest v po ) Language Learning of Beginning University

Foreign Language Student8lodern Language
Journal, 72, 283-294.
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TOM TAT '
TiINH T U CHU CUA SINH VIEN TRONG VI EC HQC TIENG ANH
TAI TRUONG PAI HQC KY THUAT CONG NGHI EP

Hoang Thi Thim’
Truong Pai hoc Ky thuit Cong nghép - PH Thai Nguyén

Bai bao trinh bay nghiénra vé khao sét tinhi chi ciia sinh vién am thir nhat khéng chuyén rig
trong viéc hoc tiéng Anh ti truong Pai hoc Ky thuat Cong nghip. Két qua nghién éu cho thy
tinh tr chi trong véc hoc tiéng Anh a@a sinh vién con4n ché. Nghién ¢u dua ra @i y can chi
hon dén tinh tr cha ciia ngrodi hoc trong qué trinha va hyc tiéng Anh &i truong. Bén anh dé,
tac g dua ra not SO giai phap ntim khuyén khich tinh & cha caa ngroi hoc.

Tir khoa: tinh tr chi ciia ngroi hoc, chien lieoc hpc, hoe ngbn ng, tr chi trong hoc tGp
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