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This Teacher’s Guide is intended as a practical aid to teachers. You can turn to it for notes
on the content of a unit and how to approach the exercises, for suggestions for classroom
activities, and for answers to the exercises.

General teaching information can be found in the Introduction. It includes:
• the rationale and general aims of Fundamentals of English Grammar
• the classroom techniques for presenting charts and using exercises
• suggestions on the use of the Workbook in connection with the main text
• supplementary resource texts
• comments on differences between American and British English
• a key to the pronunciation symbols used in this Guide

The rest of the Guide contains notes on charts and exercises. The notes about the charts
may include:

• suggestions for presenting the information to students
• points to emphasize
• common problems to anticipate
• assumptions underlying the contents
• additional background notes on grammar and usage

The notes that accompany the exercises may include:
• the focus of the exercise
• suggested techniques as outlined in the introduction
• possible specialized techniques for particular exercises
• points to emphasize
• problems to anticipate
• assumptions
• answers
• expansion activities
• item notes on cultural content, vocabulary, and idiomatic usage (Some of these item

notes are specifically intended to aid any teachers who are non-native speakers of
English.)

vii
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General Aims of Fundamentals of English Grammar

The principal aims of Fundamentals of English Grammar are to present clear, cogent
information about English grammar and usage, to provide extensive and varied practice that
encourages growth in all areas of language use, and to be interesting, useful, and fun for
student and teacher alike. The approach is eclectic, seeking to balance form-focused
language-learning activities with abundant opportunities for engaged and purposeful
communicative interaction.

Most students find it helpful to have special time set aside in their English curriculum
to focus on grammar. Students generally have many questions about English grammar and
appreciate the opportunity to work with a text and teacher to make some sense out of the
bewildering array of forms and usages in this strange language. This understanding
provides the basis for advances in usage ability in a relaxed, accepting classroom that
encourages risk-taking as the students experiment, both in speaking and writing, with ways
to communicate their ideas in a new language.

Teaching grammar does not mean lecturing on grammatical patterns and terminology.
It does not mean bestowing knowledge and being an arbiter of correctness. Teaching
grammar is the art of helping students make sense, little by little, of a huge, puzzling
construct, and engaging them in various activities that enhance usage abilities in all skill
areas and promote easy, confident communication.

The text depends upon a partnership with a teacher; it is the teacher who animates and
directs the students’ language-learning experiences. In practical terms, the aim of the text is
to support you, the teacher, by providing a wealth and variety of material for you to adapt to
your individual teaching situation. Using grammar as a base to promote overall English
usage ability, teacher and text can engage the students in interesting discourse, challenge
their minds and skills, and intrigue them with the power of language as well as the need for
accuracy to create understanding among people.

Classroom Techniques

Following are some techniques that have proven useful.
• Suggestions for Presenting the Grammar Charts are discussed first.
• Next are some notes on interactivity: Degrees of Teacher and Student Involvement.
• Then Techniques for Exercise Types are outlined.

• Suggestions for Presenting the Grammar Charts

A chart is a concise visual presentation of the structures to be learned in one section of
a chapter. Some charts may require particular methods of presentation, but generally any of
the following techniques are viable.

ix
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Presentation techniques often depend upon the content of the chart, the level of the
class, and the students’ learning styles. Not all students react to the charts in the same way.
Some students need the security of thoroughly understanding a chart before trying to use
the structure. Others like to experiment more freely with using new structures; they refer to
the charts only incidentally, if at all.

Given these different learning strategies, you should vary your presentation techniques
and not expect students to “learn” or memorize the charts. The charts are just a starting
point for class activities and a point of reference.

Technique #1: Use the examples in the chart, add your own examples to explain the
grammar in your own words, and answer any questions about the chart.
Elicit other examples of the target structure from the learners. Then go
to the accompanying exercise immediately following the chart.

Technique #2: Elicit oral examples from the students before they look at the chart in
the textbook. To elicit examples, ask leading questions whose answers
will include the target structure. (For example, for the present
progressive, ask: “What are you doing right now?”)  You may want to
write the elicited answers on the board and relate them to the examples
in the chart. Then proceed to the exercises.

Technique #3: Assign the chart and accompanying exercise(s) for out-of-class study. In
class the next day, ask for and answer any questions about the chart, and
then immediately proceed to the exercises. (With advanced students,
you might not need to deal thoroughly with every chart and exercise in
class. With intermediate students, it is generally advisable to clarify
charts and do most of the exercises.)

Technique #4: Lead the students through the first accompanying exercise PRIOR to
discussing the chart. Use the material in the exercise to discuss the
focus of the chart as you go along. At the end of the exercise, call
attention to the examples in the chart and summarize what was
discussed during the exercise.

Technique #5: Before presenting the chart in class, give the students a short written
quiz on its content. Have the students correct their own papers as you
review the answers. The quiz should not be given a score; it is a learning
tool, not an examination. Use the items from the quiz as examples for
discussing the grammar in the chart.

The here-and-now classroom context: For every chart, try to relate the target structure
to an immediate classroom or “real-life” context. Make up or elicit examples that use the
students’ names, activities, and interests. The here-and-now classroom context is, of course,
one of the grammar teacher’s best aids.

Demonstration techniques: Demonstration can be very helpful to explain the meaning
of structures. You and the students can act out situations that demonstrate the target
structure. Of course, not all grammar lends itself to this technique. For example, the
present progressive can easily be demonstrated (e.g., “I am writing on the board right
now”). However, using gerunds as the objects of prepositions (e.g., “instead of writing” or
“thank you for writing”) is not especially well suited to demonstration techniques.

Using the chalkboard: In discussing the target structure of a chart, use the chalkboard
whenever possible. Not all students have adequate listening skills for “teacher talk,” and not
all students can visualize and understand the various relationships within, between, and
among structures. Draw boxes and circles and arrows to illustrate connections between the
elements of a structure. A visual presentation helps many students.

x INTRODUCTION
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